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Background Methods Future Directions

Methodology: Concurrent Cross Sectional Qualitative Study
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» Learning experiences developed skills and provided access

socio-cultural settings in more traditional

engineering environments

» Collaborate with community members to develop

» Black males face, educational. racial and professional — © capita curriculum that shares the stories along the
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» Activities and experiences mirrored the middle school youth data

» Disagreement on the validity of the E2020 attributes for African American

Cultural Wealth for African-American youth & men men and engineering in general | o

» Parental support and engagement was crucial to success along engineering
education pathways

» Differing access to capital might impact access to engineering but their
experiences demonstrated access to capital

» Impact of race and gender on engineering education pathways
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